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Abstract 

The Medical College of Georgia requested the transfer of the Occupational Therapy 

Assistant Program to Augusta Technical Institute (ATI). The actual process of developing the 

program in the technical institution began in July, 1998 with the hiring of the Program Director. 

The purpose of this project was to follow state-mandated guidelines for the development of an 

occupational therapy assistant program in a technical institute, satisfy the 1991 "Essentials and 

Guidelines for an Accredited Educational Program for the Occupational Therapy Assistant," 

meet the 1999 "Standards for an Accredited Educational Program for the Occupational Therapy 

Assistant," while tailoring the program to reflect the needs of the area that the institution serves. 

Georgia's Department of Technical and Adult Education (DTAE) develops program 

standards and guidelines for all educational programs within its' educational system. This policy 

serves to assure that all programs within the system cover the same minimal content and all 

credits are readily transferable from one institution to another. 

All occupational therapy educational programs currently must meet the 1991 Essentials 

to receive accreditation. In December 1998, these Essentials were rewritten and redrafted to 

reflect the changing needs of occupational therapy education. The new 1999 Standards are 

presently being implemented, and although the program at ATI will seek accreditation under the 

1991 Essentials, the impact of the 1999 Standards on the developing program cannot be ignored. 

Therefore, the program will strive to meet both the 1991 Essentials and the 1999 Standards. 

Daniel Stufflebeam's CONTEXT, INPUT, PROCESS, PRODUCT (acronym- CIPP) 

model of program evaluation was chosen as the instrument to guide the development of the 

program, including the purpose statement, philosophy statement, curriculum design, course 

development and sequencing, and other planning decisions. The CIPP model guides planning in 
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the first two phases of the process, Context and Input, by suggesting data sources to obtain 

before making decisions within each component of the program dev~lopment process. The result 

of this process was the development of many of the essential documents and plans necessary for 
\ 

successful accreditation of the program. 



Background and need 

Chapter I 

Introduction 
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The first proposal to establish educational programs for certified occupational therapy 

assistants was made at the American Occupational Therapy Association (AOTA) conference in 

1949 (Hirama, 1986), and arose out of a continuing shortage of registered occupational therapists 

(OTRs). The educational program would provide occupational therapy aides with one year of 

training to prepare them to carry out routine tasks within an occupational therapy department. 

The initial programs, established in the early 1950s, were in psychiatric facilities. Later, other 

programs that emphasized activity programs for nursing homes were offered. The first program 

to train assistants for jobs in general practice began in 1961 (Ryan, 1995). By 1965 all 

occupational therapy assistant programs had a single curriculum for general practice. 

-The Medical College of Georgia's occupational therapy assistant program was first 

· accredited in 1986, and was the sole associate level occupational therapy program in Georgia 

_ until 1996, when Middle Georgia College received accreditation. The educational focus at the 

Medical College of Georgia (MCG) has changed during the past few years to baccalaureate and 

higher degrees, and MCG has terminated many of the associate degree programs. Augusta 

Technical Institute was contacted regarding the transfer of several associate degree programs 

from MCG to Augusta Technical Institute. One of these programs was the Occupational 

Therapy Assistant Program. Approval was given for an Associate Degree of Applied 

Technology in Occupational Therapy Assistant Program at Augusta Technical Institute (ATI) 

during the Georgia Department of Technical and Adult Education (DT AE) Board Meeting on 

September 7, 1995. The Occupational Therapy Assistant (OTA) Program Director was hired in 

July 1998. The accrediting body for occupational therapy assistant education is the 
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Accreditation Council for Occupational Therapy Education (ACOTE) of the American 

Occupational Therapy Association. A "Letter of Intent" was mailed to A COTE on August 11, 

1998 (Appendix A), and the development plan for the program was sent to the ACOTE office on 

January 13, 1999. 

Georgia's Department of Technical and Adult Education (DTAB) develops program 

standards and guides for all programs within the educational system. The standards exemplify a 

statewide commitment by DT AB to provide "consistent, quality technical education, to equip our 

graduates with the background and skills necessary to meet their individual occupational needs, 

and to meet the currently expanding needs of the Georgia employment market" (Office of 

Technical Education, Department of Technical and Adult Education, 1995). To develop the 

curriculum for the new occupational therapy assistant program, the curriculum guide must be 

utilized and followed to meet DT AB policy. This ensures that all programs throughout the 

system cover the same content and all credits are readily transferable from one institution to 

another. The Department of Technical and Adult Education has a policy of"Warranty of Degree 

and Diploma Graduates" that guarantees graduates who have: 

demonstrated the knowledge and skills and can perform each competency as 

identified in the industry-validated Standard and Program Guide, and any 

program graduate who is determined to lack such competence shall be retrained at 

no cost to the employer or employee for tuition or instructional fees (Georgia 

State Board of Technical and Adult Education, 1996). 

This policy is the rationale behind standardized curricula throughout the institutes within the 

statewide system. 
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The "Essentials and Guidelines for an Accredited Educational Program for the 

Occupational Therapy Assistant" were adopted in 1991 (ACOTE). These are the guidelines 

under which occupational therapy assistant programs are currently accredited, but these 

guidelines are in the process of being replaced with the updated 1999 "Standards for an 

Accredited Educational Program for the Occupational Therapy Assistant" which were officially 

adopted by ACOTE in December 1998 (ACOTE, 1999). Although the program at Augusta 

Technical Institute will have to meet the 1991 Essentials to receive initial accreditation, the 

program will be developed to meet the 1999 Standards in anticipation of maintaining continued 

accreditation status. 

Problem Statement 

The purpose of this project was to design an Occupational Therapy Assistant Education 

Program for Augusta Technical Institute using the CIPP Model by Daniel Stufflebeam and Egon 

Guba (Ornstein & Hunkins, 1993). The challenge was to follow the state guidelines, satisfy the 

1991 "Essentials for an Accredited Educational Program for the Occupational Therapy 

Assistant," meet the 1999 "Standards for an Accredited Educational Program for the 

Occupational Therapy Assistant" and tailor the program to reflect the needs of the area. 

For this project, the purpose statement, curriculum outcomes, philosophy statement 

(including view of humanity, occupational therapy's philosophy regarding occupation and 

purposeful activities, and belief about education), curriculum design and theory, curriculum 

sequencing and teaching strategies were developed. These are the stages within the CIPP Model 

that are completed during the planning phase of a program. 
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Operational Definitions 

Accreditation: "Accreditation is a system for recognizing educational institutions and 

professional programs affiliated with those institutions for a level of performance, integrity, and 

quality which entitles them to the confidence of the educational community and the public they 

serve." (AOTA, no date). Educational programs for the occupational therapy assistant are 

granted accreditation by the Accreditation Council for Occupational Therapy Education 

(A COTE) of the American Occupational Therapy Association (AOTA). 

CIPP: CIPP is an acronym for "Context, Input, Process~ and Product," a method of 

evaluation for program development and effectiveness. The CIPP Model was developed by 

Daniel Stufflebeam and Egon Guba (Ornstein & Hunkins, 1993). 

Context Evaluation: Context evaluation is the first, planning phase of evaluation, the 

"intended ends" (Stufflebeam, 1973). It is used in initial planning to establish a program's goals 

and objectives, identify the focus, and define the environment wit~in which the program will 

function (Lee, 1989). This information is the basis for decisions made about the program 

mission, goals and the supporting services necessary to initiate a program (Applegate, 1998). 

Input Evaluation: Input evaluation is used to structure decision-making by exa_mining the 

resources identified in the context evaluation, then identifying strategies and means for achieving 

and developing the goals. This is the stage used to specify "the means to achieve the ends 

established as a result of the planning decisions and may result in the modification of the 

established objectives due to realistic limitations" (Lee, 1989, p. 92). The essential decisions 

regarding human, tangible and financial resource utilization and policies are key to this 

component (Applegate, 1998). 
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Assumptions 

The information gathered during the evaluation process was accurate and up-to-date. 

Lists of addresses for the needs assessment were comprehensive and were representative of 

occupational therapy practitioners practicing in Georgia and portions of South Carolina. 

Information related to course content, requested in the needs assessment, was reflective of 

current occupational therapy practice in Georgia and portions of South Carolina. 

Limitations 

Developing an Occupational Therapy Assistant Program with a state-mandated 

Curriculum Guide and Standards limits the freedom to develop the curriculum and courses from 

the foundation of a departmental mission statement and educational philosophy in a traditional 

method of curriculum development. The program included the pre-determined curriculum 

standards and guidelines which had the potential to inhibit academic creativity on the part of the 

faculty of the Occupational Therapy Assistant Program at Augusta Technical Institute. 

Mandated standards limited the program's ability to respond to local industry/health care needs. 
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Chapter II 

Literature Review 

Introduction 

This chapter will address.the history of the occupational therapy assistant; the educational 

and accreditation process of an occupational therapy assistant education program; the various 

r 

. concepts and functions of program development and curriculum design; teaching and learning 

theories and strategies; admission considerations; program evaluation and outcomes assessment; 

and the CIPP model, the evaluation methodology developed by Daniel Stufflebeam. 

History of the Occupational Therapy Assistant 

The creation of a new level of practitioner within the occupational therapy profession was 

precipitated by several factors. The certified occupational therapy assistant (COTA) position 

was instituted to augment occupational therapists, who were in short supply. Other factors 

. "included the increased appropriation of occupational therapy-related positions by activity 

therapists and other adjunct therapy positions, and the then almost prevalent qualification for 

occupational therapists to have a baccalaureate degree (West, 1992). AOT A began approving 

occupational therapy assistant programs utilizing standards based on the Essentials for a 

baccalaureate degree in 1958 (AOTA, no date). 

Educational Requirements 

To become an occupational therapy assistant, an individual must complete a minimum of 

two years of post-secondary education in a program accredited by A COTE. These programs are 

· currently being offered in community or junior colleges, as well as technical institutjons 

(Sabonis-Chafee & Hussey, 1998). In 1966, there were 12 occupational therapy assistant 
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programs, and at that time all programs prepared graduates for general occupational therapy 

practice (Hirama, 1986). In 1999, there are 159 accredited occupational therapy assistant 

programs in the United States (AOTA, 1999). 

Accreditation 

The Accreditation Council for Occupational Therapy Education requires an occupational 

therapy assistant educational program to "have established goals that are consistent with the 

mission of the institution and the scope of the program to be developed" (ACOTE, 1996, p. 1). 

The program must demonstrate that it meets the "Essentials and Guidelines for an Accredited 

Educational Program for the Occupational Therapy Assistant" to seek and gain accreditation. 

Program Development 

A mission or purpose statement guides the goals and objectives, structure, and resource 

utilization of a program. It defines the distinguishing qualities of the program related to 

instruction, service and expected outcomes that reflect the attributes and beliefs of the institution, 

the profession, and of the graduates of the program (AOTA, 1998a). According to Silva (1976), 

this statement gives a focus to the essence of the program and functions as a "belief system or as 

a code of ethics" (page 569). The mission statement should clarify the institution's broad aims, 

while considering the area's needs (Uys & Smit, 1994). Curriculum decisions should be made in 

the context of the mission statement (Csokasy, 1998). 

The philosophy statement for the program should reflect the philosophy of the institution, 

the profession and the faculty of the program. Within this statement, three elements must be 

included for occupational therapy accreditation approval; philosophy of the profession regarding 

occupation and purposeful activities, a view of humanity and approach to learning and 

instruction (AOTA, 1998a). This statement is an initial stage process of program development · 
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that sets limitations and addresses the faculty and the student competencies (Silva, 1976). The 

philosophy provides the framework of values and beliefs that give coherence, shape and 

_ uniformity for a program. These values and beliefs provide the foundation to fo~, educate and, 

evaluate learning of concepts (Bevis, 1989). Educational and professional philosophies should 

be weighed and considered when making the decisions regarding the program's philosophy (Uys 

& Smit, 1994). 

Curriculum Design 

The curriculum design defines the discipline both conceptually and methodologically. 

For those who evaluate curriculum, the design is viewed as a well-expressed statement 

describing the learning outcomes expected of students (Finke & Boland, 1998). Curriculum 

items ( content) infer their significance and meaning from their relationship to one another and to 

the method of inquiry (learning methodology). The design serves to unify the curriculum based 

on a set of organizing concepts, reflecting the faculty's philosophy and the mission of the 

institution. The function of the curriculum design is to provide focus to the selection, sequence 

and evaluation of curriculum content, teaching and learning activities and learning outcomes 

(AOTA, 1998a). The theoretical bases of a curriculum must be tested for their ability to be 

applied to the content. of the curriculum. The curriculum theorists' concepts, chosen to organize 

the content, must be compared and considered carefully, as each theorists' ideas differ in 

approach, dimension, and magnitude, and the ability of each to span content areas can be upheld 

or discarded (Silva, 1977). The philosophies of a curriculum theorist, chosen by a curriculum 

developer to give direction to the design, articulate the limitations and constraints affecting the 

design (Silva, 1976). 
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In present-day education, the traditional beginning-to-end approach to curriculum design 

is not as effective as an end-stage approach. Rather than developing the curriculum from the 

mission and philosophy, the emphasis is on first developing the outcomes and competencies 

students should exhibit upon completion of the program (Boland, 1998). The faculty's 

responsibility is to develop a dynamic le~rning environment that addresses individual needs and 

learning styles. 

Course objectives. Course objectives should be developed to reflect the overall 

curriculum goals. Instructional course outlines must include instructional materials, classroom 

presentations, discussion, demonstrations, supervised practice and evaluation methods (ACOTE, 

1996; Prendergast, 1989). Evaluation of student learning is required to assess "acquisition of 

knowledge, transformation of learning to other situations, and development of clinical skills" 

(ACOTE, 1996). Methods of evaluating learning, therefore, are not accomplished strictly 

through the use of written tests. Curriculum and evaluation focus on skills acquisition and 
I 

transformation of knowledge and application to practice, not simply the acquisition of factual 

knowledge. Therefore, knowledge should be measured through ability of the learner to perform 

tasks and solve problems, not merely through relating information (Lempert, 1996). 

Curriculum theorists. The occupational therapy literature points primarily to the use of 

John Dewey as the theorist utilized by most occupational therapy education programs. Dewey 

espoused the use of problem-solving to develop personal motivation and adaptability. His theory 

is centered on presentation of problems, identification of possible solutions, and the solutions 

that could be achieved (Dewey, 1933). A major component of his theory is based in pragmatism, 

emphasizing the importance of a learner's prior experiences and the utilization of experiential 

learning (Ornstein and Hunkins, 1993). 
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Ralph Tyler outlined a model of curriculum and instruction in "Basic Principles of 

Curriculum and Design (1949). Steps within his model include identification of objectives, 

development of educational experiences to meet the objectives, organization, integration and 

sequencing of the experiences, and evaluation of the effectiveness of the curriculum in meeting 

the objectives. 

Robert Gagne describes performance outcomes that incorporate all domains of learning: 

cognitive, psychomotor, and affective. They are 1) intellectual skills or knowing how; 2) verbal 

information or knowing what; 3) cognitive strategies or methods of learning; 4) motor skills or 

coordinating movements; and 5) attitudes, gained through experiences (Gagne, Briggs, & Wager, 

1988). Classification of performance objectives facilitates evaluation of the effectiveness and 

establishment of sequencing of the objectives. 

Jerome Bruner (1960) identifies four basic principles of education; the role of structure in 

learning, an individual's readiness for learning, the nature of intuitive thinking, and the basic 

desire of an individual to learn and how that interest may be stimulated. In learning structure, 

one learns relationships. Understanding the structure of a subject incorporates the transfer of 

knowledge to other situations. Mastery of fundamental concepts increases ability to apply the 

information to new situations. As an individual initiates a learning experience, he must grasp the 

basic ideas of a concept and utilize them effectively. As the learning experience is made 

progressively more complex, there is a continual heightening of the learner's understanding of 

the overall concepts. The curriculum should expand and grow in complexity to maintain the 

challenge to the learner. At the same time, the learner should be given new situations in which to 

apply the learning to encourage problem-solving. Intuitive thinking is a contrast to abstract 

reasoning. The learner reaches conclusions with limited awareness of the process used to get 
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there. This type of thinking is based on comprehension of the knowledge needed and the 

structure of concepts, and allows steps in the process to be skipped. The learner through the use 

of analytic thinking usually later verifies this thinking as a means of evaluating the conclusions 

reached. Internal motivation is a greater impetus for learning than external rewards. Interest in 

the subject matter is strengthened through the instructor's use of varied and diverse media, 

technology, and methodology. 

Jerome Bruner states that curriculum should be related to the essential comprehension of 

the rudimentary standards that give shape to a discipline. This learning allows generalizations, 

makes information easily translated into unknown contexts, and facilitates recollection by 

permitting the learner to relate to whatever will help him to connect ideas more readily. 

Leaming occurs when one recognizes key concepts, understands the interrelationships within the 

concepts, and can apply them to various differing situations. This process enables the learner to 

continually expand and enrich his/her knowledge. Bruner advocates for organization of a 

curriculum in such a manner as to revisit these primary tenets repeatedly, building upon them 

until the student has grasped the full concept of the discipline (Bruner, 1960). 

Teaching/Leaming Strategies 

Jerome Bruner articulated the involvement of basic skill mastery, which leads to the 

mastery of ever-increasingly more complex skills. This process stimulates the learner through 

internal self-reward as a result of skill mastery (Bruner, 1966). The theory of the "act of 

learning," as described by Bruner (1960) involves three simultaneous processes: the acquisition 

of new information, that is often concurrent to or a replacement of previous knowledge, 

transformation of information (through extrapolation, interpolation, or translation) to make it 

applicable to new tasks, and evaluation of information, examining the results to ascertain if the 
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transformation is sufficient for the task. Bruner describes the concept 'of discovery learning as a 

process of not presenting the learners with a subject in its final format, to encourage the learners 

to organize the information and discover relationships that exist themselves. 

This teaching strategy places the instructor in the position of a guide or active participant 

in learning, not as a mere lecturer. When the instructor is more of a participant in the learning 

process, the emphasis is on problem solving, and course content consists of activities and 

experiences that enhance group involvement and teamwork (Dillard & Laidig, 1998). The 

instructor's role is to present the structure of the subject matter in such a way that the learner can 

understand the structure, master fundamental concepts and transfer basic knowledge to other 

situations ( acquisition of new information). The instructor must create and involve the student in 

activities and learning experiences through which the learner can make application of knowledge 

to new problems and tasks (transformation). Finally, the instructor must present realistic life 

situations for the student to compare the transformation of learning to the task ( evaluation). 

Individuals receive feedback both intrinsically and from others. 

Teaching strategies and learning activities are an essential part of a curriculum and 

courses and should be pragmatic, planned, and organized to engage students in interacting with 

each other, observing, reasoning, and performing in situations that encourage knowledge, skills 

and attitudes to develop (Norton, 1998). Strategies to meet the various learn.er needs include 

lecture, case studies, cooperative/collaborative learning, demonstration, writing activities, self

learning modules, small or large group discussions, questioning, expressing one's own feeling in 

a j oumal and role playing. Leaming activities should be both structured and unstructured, and 

include active learner participation strategies (Rowles & Brigham, 1998). 
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Admissions 

Admission requirements are developed through collaboration with institution officials, 

the departmental faculty and the program's advisory committee. In consideration of special 

circumstances, such as physical or other disabilities, technical competencies are developed and 

published for the benefit of potential students (Prendergast, 1989). These standards establish a 

baseline for performing tasks, but do not preclude the importance of making reasonable 

accommodations whenever they are requested and can be accomplished. 

Program Evaluation/Outcomes Assessment 

Program evaluation encompasses the educational program, faculty, physical and fiscal 

resources, and related institutional support services and involves the collection of data from a 

variety of sources, including the students, to assess program effectiveness (Stem & Kramer, 

1992). Program evaluation should be an ongoing systematic process with internal and external 

curriculum verification in collaboration with employers, faculty, students and graduates, 

accomplished through follow-up studies of employment after graduation and national board 

examination pass rates (A COTE, 1996). Outcomes assessment evaluates the effectiveness of the 

faculty in delivering educational services to the students and the degree to which students have 

met the performance outcomes established throughout the curriculum. Outcomes assessment 

provides the means of reviewing the program on a regular basis, giving objective information on 

which to make decisions for changes. Some methods for outcomes assessment included within 

courses are written and practical examinations, case studies, and students' self-evaluations. 

Methods for programmatic outcomes assessments include National Certification Examination 

results, fieldwork evaluations, and surveys of students, alumni and employers. By using 



Development of an Occupational 22 

outcomes assessment, the educational program can effectively review the curriculum, as required 

by the accrediting body (Stem & Kramer, 1992). 

CIPP Model 

There are three steps in the educational evaluation process as defined by Stufflebeam (in 

Worthen & Sanders, 1973) in the CIPP Model: 1) delineating the information for collection, 2) 

obtaining the information, and 3) providing useful information to judge decision alternatives. 

Evaluation is a recurrent, constant process, with educational decisions classified as pertaining to 

"intended ends (goals), intended means (procedural designs), actual means (procedures in use), 

or actual ends (attainments)" (Stufflebeam, 1973, pp. 134-135). This design led to the 

categorizing of educational decisions into: 1) planning decisions to establish goals and 

objectives, 2) structuring decisions to develop procedures for attaining the goals and objectives, 

3) implementing decisions to achieve goals through development of procedures, and 4) recycling 

decisions to compare results of outcomes with those that were anticipated (Stufflebeam, 1973). 

The four types of decision: context, input, process and product provide the acronym of 

the CIPP Model (Ornstein & Hunkins, 1993). Context evaluation correlates with the planning 

decisions that determine the objectives of the program. It describes the environment, defines the 

desired and actual conditions regarding that environment, identifies unmet needs and unused 

opportunities, and diagnoses the problems that hinder needs being met and opportunities from 

being used. Decisions made through context evaluation include determining the environment in 

which the program will function, the general goals of the program, and,the specific objectives to 

achieve the goals (Stufflebeam, 1973). These elem~nts, developed from the context evaluation 

process, include the organizational structure (with roles and responsibilities of positions 

described), mission and goals, environmental scan (needs assessment), bylaws, and external 
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forces (accrediting bodies, etc.) and the influences of these factors on the curriculum (Applegate, 

1998). 

Input evaluation correlates with structuring decisions for determining how to utilize 

resources to achieve the program design. Identification and assessment of the capabilities of the 

institution, strategies for a--chieving program objectives, and designs for implementing a chosen 

strategy are steps in this phase. Information gathered for assessment includes resources such as 

physical space, budget and personnel requirements, policies and procedure along with any 

possible obstacles which must be overcome, and overall ability to meet the intended objectives 

(Stufflebeam, 1973). Human resources addressed in this stage of the evaluation process include 

faculty, students, and support staff; tangible resources include information and instructional 

technology, library, physical space, student support systems, internal and external financial 

resources, clinical facilities and policies (Applegate, 1998). 

Process evaluation correlates with implementing decisions that have been planned and 

structured during the two previous phases. This provides feedback on the effectiveness of the 

program's design and procedures throughout implementation. The three objectives of process . 

evaluation are to predict flaws in the program design or its implementation, to provide 

information for programming decisions and to maintain an accounting of the procedure as it 

happens (Stufflebeam, 1973). Process evaluation elements include ongoing curriculum 

evaluation; student admission, progression, and graduation policies and activities; faculty 

evaluation; faculty evaluation procedures; and research and scholarly pursuits (Applegate, 1998). 

Product evaluation correlates with recycling decisions to judge and react to attainment of 

program goals by comparing the actual outcomes with those expected. Its purpose is to measure 

and interpret accomplishments not only at the end of a project, but throughout the development 
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and implementation phases. Product evaluation provides information for deciding to proceed, 

conclude, change or refocus objectives or procedures developed (Stufflebeam, 1973). Product 

evaluation is performed through determination of attainment of student outcomes, employer 

utilization, and employer/alumni satisfaction (Applegate, 1998). 

Summary 

This chapter explored the history of the development of the occupational therapy assistant 

position within the occupational therapy profession; the educational requirements and 

accreditation process of an occupational therapy assistant education program; the philosophy of 

program development and curriculum design; the educational theories of teaching and learning; 

factors to consider regarding admissions; program evaluation and outcomes assessment; and an 

in-depth look at the CIPP model of educational evaluation. 
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The CIPP Model was chosen because it gave clear guidelines for the information that was 

needed to develop this program. Based on Stufflebeam's CIPP Model, information from various 

sources was gathered to develop the goals and to focus. and guide the design of the Occupational 

Therapy Assistant Program at Augusta Technical Institute. The sources of data were deterrp.ined 

by the "Academic Program" application table developed by C. J. Endebrock Lee, (in 

Prendergast, 1989) (Table 1). During each step of the CIPP Model, the following were involved: 

1) determining what information is needed, 2) obtaining the information, 3) providing 

( compiling) the information; then 4) analyzing the information, 5) making decisions, and 

6) evaluating what was decided and why. When determining what information was needed, 

reference was made to the "SOURCE" box of each of the Context and Input columns (Table 1). 

As decision-making was performed from the information, reference was made to the 

"PRODUCES" box in the Context and Input column of Table 1. 

Data Sources for Planning Decisions (CONTEXT) 

The mission/purpose of Augusta Technical Institute and the Georgia Department of 

Technical and Adult Education were obtained from published documents, including the school 

catalog and DTAE Policy and Procedure Manuals. Augusta Technical Institute's catalog 

contains information on the institution's student admission criteria, in addition to other programs 

offered by the institution. The American Occupational Therapy Association's Standards of 

Practice, Code of Ethics, Philosophical Base, Role Delineation document, Philosophy of 

Education, certification requirements, and Position Papers were used to develop the mission, 



TABLE 1 

CONTEXT 
l:'U.RPUSE Determine the goals and 

focus of the program 
SOURCE Institution 

mission/purpose 
System requirements 
Degree requirements 
Existing programs 
Needs assessment 
Profession documents 
Role Delineation 
Certification 
requirements 
Characteristics of 
occupational therapy 
personnel and their 
settings in the area 

Eetters of support 
PRODUCES Program mission/ 

purpose statement 
Curriculum Goals 
and outcomes 

-

@C.J. Endebrock Lee, 1984 

INPUT PROCESS 
Determine the design of Assess the effectiveness 
the program of design and procedures 
Characteristics of faculty Student evaluation of 
Applicant pool courses & instructors 
Financial aid programs Student evaluation of 
Professional documents Fieldwork Experience 
Essentials Student Logs 
Philosophic Base Peer review of course 
Clinical settings for design and delivery 
fieldwork Interaction scales 
Budget/money supply 
Available resources 
equipment, supplies, 
facilities, library 
Absence ofresources (no 
OT's in area) 

Curriculum design Faculty evaluation 
Philosophy of Evaluation of 
education statement fieldwork sites 
Schedule of courses Assessment of 
Teaching strategies adequacy of the 
Frame of Reference curriculum design 
Philosophy of Identification of faculty 
Occupational development needs 
Therapy statement 

Academic Program 

PRODUCT 
Compare actual outcomes 
with those expected 
Comprehensive exam 
Fieldwork Evaluation 
forms 
Certification exam scores 
Follow-up studies of 
graduates 

Curriculum evaluation 
Curriculum revision 

t, 
(1) 

< g. 

t 
0 
H') 

§ 
0 
0 
0 

~ 
d". 
§ 
e. 
N 
0\ 
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philosophy, goals, course outlines and outcomes of the program. These documents were obtained 

from The Reference Manual of the Official Documents of the American Occupational Therapy 

Association, Inc. (1998). 

A comprehensive needs assessment was developed and sent to facilities throughout 

Georgia and portions of South Carolina that employ occupational therapy personnel (Appendix 

_B). Addresses for the needs assessment were obtained from the Georgia Occupational Therapy 

Association membership and through web-based searches for occupational therapy services in 

Georgia and South Carolina. Of the 324 assessments mailed, 119 were returned undeliverable. 

Thirty-three percent of the other assessments were returned and usable. The responding facilities 

consisted of occupational therapy practitioners working in a wide variety of settings ( see Table 

2). Several respondents questioned their ability to predict future hiring trends, citing the 

changing healthcare environment as a determining factor. Out of the respondents who did 

respond to hiring trends, 19 occupational therapy assistant positions were predicted to become 

available in the next two years and 12 in the next five years. 

The second intent was to determine the current evaluation tools and treatment methods 

being utilized by occupational therapy assistants throughout Georgia and portions of South 

Carolina. A variety of evaluation instruments appropriate for the occupational therapy assistant 

to administer (Table 3), and interventions, treatment modalities and job skills necessary for the 

entry-level occupational therapy assistant were identified (Table 4). This information provided 

direction for the development of program courses, assuring the inclusion of up-to-date content 

within the curriculum during the development of the program. 

A third portion of the mailing included a fieldwork interest survey, designed to ascertain 

if the facilities were interested in providing Level I or Level II fieldwork placements for the 
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occupational therapy students of Augusta Technical Institute. Forty-two surveys were returned, 

yielding a potential 125 fieldwork slots for Level II fieldwork experiences. Several respondents 

represented facilities with multiple contracts for more than one health care setting or were health 

care corporations with multiple sites. 

Data Sources for Structuring Decisions (INPUT) 

Official role and terminology documents of AOTA and ACOTE educational 

requirements were utilized as data sources for structuring decisions. Resources (physical space, 

budget, equipment, supplies, library resources, supplies, etc.) were inventoried to determine 

those already available within the institution. Methods of obtaining any needed resources were 

identified and procurement procedures were initiated. 

To develop the philosophy statement, AOTA's "Philosophical Base of Occupational 

Therapy (1979), "Essentials and Guidelines for an Accredited Educational Program for the 

Occupational Therapy Assistant", "Philosophy of Education" and position papers from "The 

Reference Manual of the Official Documents of The American Occupational Therapy 

Association, Inc. (1998b) were utilized. The purpose and philosophy statements of Georgia 

Department of Technical and Adult Education and Augusta Technical Institute (Appendix C) 

were incorporated and integrated into the departmental statement. Prior study of curriculum 

theorists and examination of the theories applied to curriculum design by other occupational 

therapy programs provided comparisons of the concepts and ideologies that guided the selection 

of the curriculum theories for this project. The educational concepts of the theorist chosen for 

curriculum development provided the principles that directed the development and integration of 

the design. 
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The DT AB Program Guide (1997) provided the specific course names required for the 

program. Information on the faculty's characteristics was gathered and compared to the courses 

within the curriculum. The strengths o,f the faculty were also considered in developing the 

course sequencing to meet requirements dictated by DT AB in the Occupational Therapy Program 

Standards (1995) and to guide decision-making for faculty teaching assignments. 

The characteristics of Augusta Technical Institute's student population were assembled to 

give an overall picture of the individuals who attend the technical institution (Appendix D). 

Specific information on students in the allied health sciences associate degree programs was 

emphasized to obtain a clearer picture of the type student who might be admitted to the 

occupational therapy assistant program (Appendix D). 

Potential fieldwork sites were initially identified through the needs assessment. The 

facilities with which contracts are completed will be analyzed to ascertain that all areas of 

occupational therapy pr~ctice are represented. Level I fieldwork sites will be matched to the 

courses in which each will be utilized within the curriculum. 

Al!gusta Technical Institute's school admission criteria were evaluated to assure that the 

development of specific requirements for the Occupational Therapy Assistant Program was 

within recommended guidelines. The institution's policies describing available financial aid for 

students were analyzed to determine impact on the possible applicant pool. This information was 

obtained from the Admissions Office. Criteria of other occupational therapy programs were 

gathered, compared and taken into consideration during the development of admission criteria 

for the Occupational Therapy Assistant Program. This was accomplished through extensive 

Internet searches of Occupational Therapy Assistant Programs in the United States. The source 
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of web addresses was obtained through the AOTA Home Page's link to programs through the 

accreditation link within the American Occupational Therapy Association web site. 

Summazy 

As the Occupational Therapy Assistant Program at Augusta Technical Institute continues 

in the development phase, only the "Planning Decisions" (CONTEXT) and "Structuring 

Decisions" (INPUT) was completed for this project. The rest of the model will serve as 

guidance during the implementation (PROCESS) and evaluation (PRODUCT) of the program, as 

those stages are reached. 



Chapter IV 

Results 

Results from Planning Decisions (CONTEXT) 
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Job descriptions. The organizational structure of Augusta Technical Institute was closely 

evaluated to assess the operational context of the institution. As the program was in the 

developmental process, job descriptions had been created for the Program Director and the 

Academic Fieldwork Coordinator (Appendix E). Job descriptions from other ATI program 

directors and instructors were obtained to insure that the essential elements required by Augusta 

Technical Institute were incorporated into each job description. The appropriate position 

descriptions for a Program Chair and an Academic Fieldwork Coordinator were obtained from 

. The Reference Manual of Official Documents of the American Occupational Therapy 

Association, Inc. (AOT A, 1998b ). 

Program goals. Using an end-stage approach to curriculum design, the program goals for 

the occupational therapy assistant program were developed before the mission statement. These 

were stated as general performance expectations of the student upon graduation from _the 

program (Appendix F). The program competencies were developed to define the knowledge, 

skills and attitudes that will be demonstrated by the student by the end of the program 

(Appendix F). 

Mission statement. Utilizing the guiding principles of the Department of Technical and 

Adult Education, Augusta Technical Institute and the occupational therapy profession, the 

mission statement was developed (Appendix F). The information received from the needs 

assessment was considered in the decision-making process to address the needs of the area 

served by the educational institution. 
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Results from Structuring Decisions (INPUT) 

Curriculum design. The educational philosophies of many curriculum theorists were 

explored through evaluation of the philosophies that other occupational therapy programs were 

currently utilizing. After careful consideration, the concepts and theories of Jerome Bruner were 

found to most effectively meet the needs of the ATI program and therefore, guided the design of 

the curriculum (Appendix F). His emphasis on discovery learning, as well as his basic principles 

of education including the role of structure in learning, the importance of a student's readiness to 

learn, the role of intuitive thinking in learning, and the basic desire of an individual to learn and 

how learning may be stimulated were determined to fit the needs of an occupational therapy 

assistant program in a technical institute. The basic premise of his educational theory that was 

incorporated into the curriculum design was acquisition, transformation and evaluation of 

learning. 

Physical space. The physical Space was evaluated to determine the resources currently 

available, as well as to identify any potential barriers to the program. The Allied Health Sciences 

Building will house the Occupational Therapy Program. The Allied Health Sciences Building, 

completed in January, 1991, is a modem well-equipped building which house offices, classroom, 

laboratories, and conference room. The two-story 27,350 square foot building includes a total of 

nine classrooms, seven laboratories, one computer laboratory, a student lounge, a faculty lounge, 

nine offices, five restrooms, one conference room, and three storage areas for supplies and 

-
equipment. Other Allied Health Sciences programs housed in this building include Practical 

Nursing, Respiratory Therapy, Surgical Technology, Pharmacy Technology, Dental Assisting 

and Emergency Medical Technology. There will be a classroom and practical laboratory 

dedicated to the Occupational Therapy Assistant Program. Each room has approximately 640 
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square feet of space. These rooms are separated by a sound barrier portable wall. Each room is 

being equipped with sink units and storage cabinets. The tables are 8 foot by 30 inch wheeled 

folding tables that can be arranged into various groupings to meet the needs of the program. If 

floor space is needed, they can be easily removed to offer floor space for teaching purposes. A 

4-foot by 7-foot mat table will be mounted in the laboratory and four portable mats have been 

purchased as well. A projection screen will be mounted on a wall in this room. A marker board 

will be installed on another wall. 

In the classroom, the same style of tables will be utilized for flexibility. There will be a 

computer center with four computer stations that are networked to the institution's system. 

Fieldwork Clerk (Dudley & Ward, 1997), a computer software application, has been purchased 

to manage fieldwork education, and can be accessed in the classroom or library computers. 

Other computer software already purchased or in the process of being purchased include 

A.D.A.M. Interactive Anatomy (software program sold by A.D.A.M. Software), self-learning 

modules for kinesiology and physical dysfunction courses, and HISS - Health Information 

System Simulation software ( developed under an Allied Health Grant at University of Texas 

Medical Branch). Each of these software packages can be networked for access in the library 

and throughout Augusta Technical Institute. Bookcases and a vertical file system will hold 

departmental resources for student use. Anatomical models and charts will be in this room. The 

department has already purchased a combination TV-VCR unit, a multimedia projector and 

laptop computer for use in either classroom. Each room has a ceiling mounted television that is 

networked into the institution's cable system. Video presentations can be sent to the classroom 

from the Information Technology Center (ITC). This will add convenience to the use of videos, 

and the life of materials will be extended when housed in the ITC's cold storage area. 
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Currently the two faculty members share an office with the Surgical Technology Program 

Director. Each faculty has a desktop computer that is networked with the institution. The 

Occupational Therapy Assistant Program has purchased a laser printer and scanner. Advisement 

of students can be scheduled in the office for privacy or the conference room can be utilized. 

The conference room is approximately 288 square feet and contains an extra large conference 

table, 10-12 chairs, credenza, and a writing board with doors. The office of the Dean of Allied 

Health can also be used for advising students. 

Other areas of the building will be utilized during specific portions of the curriculum. The 

Practical Nursing Program has a handicapped-accessible laboratory with six patient bed areas 

separated by curtains mounted from ceiling tracks. Each area has a Hill-Rom electric bed, 

bedside table, overbed table, chair, overbed lighting, call system, wall-mounted 

sphygmomanometer and trash can. There is a bathroom with a shower, tub, toilet and sink. 

The faculty lounge is approximately 288 square feet and contains a fax machine, paper 

shredder, copier, scantron grading machine and large table with eight chairs and a kitchenette. 

Other classrooms around the campus are available for classes and can seat 20-60 people. 

General core· courses will be taught in regular classroom sites at Augusta Technical Institute. 

There are two classroom kitchens in the Culinary Arts Program that have been identified 

for use in cooking activity groups. The kitchen areas of these classrooms are sufficient to meet 

the present needs of the developing program. The Childcare program provides services to 

preschool and state-funded K-4 children. This program will provide a future opportunity for the 

OTA students to work with the pediatric population on campus. Another program that offers 

possible opportunities for the OTA program is Horticulture. Many of the industrial programs, 

such as Automotive, Air Conditioning, Welding, Computer Programming and others will offer a 
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unique opportunity for work sites evaluation and programming right on the ATI campus. 

A new classroom building which will house the Occupational 'J;herapy Assistant and the 

planned P,hysical Therapist Assisting Program is number one on the strategic plan for Augusta 

Technical Institute {ATI, 1997). The state·legislature approved the funds to begin the 

architectural design in March, 1999. The new facility will be developed with faculty input and 

completed within the next 3-4 years. Identification of programmatic needs will continue to be 

identified, so that the new facilities will be state-of-the-art. Areas that are of current concern for 

the occupational therapy assistant program such as insufficient storage, not having a 

departmental kitchen built to meet the needs of the program and not having a handicapped 

accessible bathroom, will be included in the new building. 

Support services. The Allied Health Sciences Programs currently utilize the Dean's two 

secretaries for assistance with contracts, procurement of equipment and supplies, testing analysis, 

copying services with the Print Shop, and general information. Additional assistance can be 

obtained through the use of Work Study students. The Program has purchased the Fieldwork 

Clerk (1997) computer program for use with managing fieldwork contracts, assignments etc. 

Each faculty has a desktop computer that is networked into Augusta Technical Institute's system 

and is equipped with Office 97 applications and other software. The department faculty will be 

developing web pages for the 'Occupational Therapy Assistant Program that will make 

information for students, clinical fieldwork educators and others readily available through the 

Internet. 

Information technology. The Jack B. Patrick Information Technology Center {ITC) is a 

state-of-the-art facility. The ITC contains a collection of over 100,000 items, including books, 

journals, video and audio tapes, CD-ROMs, and software. In addition, the ITC is a depository 
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for United States goyernmental documents and maintairis a large selection of periodicals and 

newspapers. Other items include industry standards that are available by mail or fax through a 

commercial vendor; CD-ROM products and indexes that run on the institutional network; and 

Augusta Technical Institute's online card catalog that also is available on the network. 

GALILEO (Georgia Library Learning Online) is a major information source for off

campus students and is one of the first statewide information systems implemented in the nation. 

It provides well-organized access to electronic information, both bibliographic and full-text. 

Access is provided through computers using Internet and having a password provided by ATI. 

An interlibrary loan service is available for any material identified but not available 

electronically. The ATI library uses OCLC, an international database of library holdings and an 

E-mail transaction system to borrow any item requested. 

Multimedia services include the development and production of instructional media; 

desktop publishing; audio and video duplication; and teleconferencing to area business, industry, 

education and medical facilities. Selected classes may be videotaped and tapes made available 

for circulation and/or purchase. 

The ITC houses a tiered and mediated distance learning classroom, a multimedia 

cJassroom, an Educational Technology department, a conference room, private study rooms and 

carrels, a 40-station computer lab, a 50-seat distance learning/lecture classroom and a 250-seat 

auditorium in addition to its modem electronic library. 

Course outlines. The state-mandated curriculum guidelines were incorporated into the 

curriculum development process. The outline of required courses, along with prerequi~ites and 

corequisites, has been drafted (Appendix G). Two courses, Abnormal Psychology and Sociology 

are not currently being offered at Augusta Technical Institute, and will be implemented Fall 
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· Quarter, 1999. The course descriptions, course objectives, topical outlines, learning activities 

and teaching strategies, and evaluation methods were developed for the program. Each course's 

relationship to the overall curriculum is described within the course outline. Desk copies of 

textbooks being considered for courses have been obtained. New textbooks applicable to this 

program and revisions to current textbooks are underway and these books should be published 

before students begin classes. 

Course sequencing/Teaching assignments. The areas of expertise of the faculty at 

Augusta Technical Institute were evaluated. The Program Director's experience was in 

psychosocial dysfunction, some pediatrics and geriatrics and administration. She has taught both 

at the associate and baccalaureate level in a university on a contract basis for one year, and has 

been a Clinical Fieldwork Supervisor for over 15 years. The Academic Fieldwork Coordinator 

has experience in geriatrics, long term care and supervision within a health care corporation. She 

has been a Clinical Fieldwork Supervisor for over 5 years and has been a contract instructor in a 

university at the baccalaureate level for several months. Each of the faculty member's strengths 

was considered and the course sequencing and teaching assignments were developed 

accordingly. 

Accreditation requirements. Grids of the 1991 Essentials and the 1999 Standards were 

constructed to assure that all elements were addressed adequately to meet both sets of 

requirements for accreditation. Elements from the 1991 Essentials not included in the 1999 

Standards were incorporated into the courses. One major change, extending each Level II 

fieldwork experience from six to eight weeks, is already included in the state-mandated 

curriculum standards. Other varying topic areas in the 1999 Standards include computer literacy 

and a stronger emphasis on cultural and lifestyle diversity. 
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Level I fieldwork. Level I fieldwork experiences will be provided in discipline specific 

courses (i.e., Introduction to Occupational Therapy, Developmental Tasks, Growth and 

Development, Psychosocial Dysfunction and Treatment Methods, Physical Dysfunction and 

Treatment Methods, Geriatric Issues, Pediatric Issues, Advanced Treatment Methods and OT 

Trends and Issues). The level of experience will advance from observation to progressively 

more hands-on in following the curriculum design established for the program. Bruner's 

principles encourage progression to more complex learning that expands and grows in 

complexity. Concepts introduced are revisited to imbed learning, and the Level I fieldwork will 

be an essential component in this process. 

Fieldwork supervision. Both faculty members will be supervising Level I and Level II 

fieldwork experiences in their respective specialty areas. This will allow the use of facilities 

where occupational therapy personnel are not available for Level II supervision. The Program 

Director has been supervising students in a local community mental health center for the past 

year and will utilize that site for students from Augusta Technical Institute. The Academic 

Fieldwork Coordinator has worked in long-term care for several years and will provide 

supervision for students in that practice area. Both faculty members are dedicated to maintaining 

their clinical skills and this will be a great asset for the program. 

Budget. The start-up budget for three years was developed in cooperation with the 

administration of Augusta Technical Institute. Approximately $30,000 has been spent to date on 

equipment needs, with another $75,000 for equipment in various stages of procurement. Supply 

lists, identified to meet the needs of the program, have been completed and sent out to various 

companies for the bid process. The institution has been financially supportive of development 

needs for this new program. 



Development of an Occupational 39 

Institutional funds are provided for faculty to attend conferences and meetings to fulfill 

requirements for professional development plans established each year. This year, the Program 

Director received funds to attend the Great Southern Occupational Therapy Conference in 

October 1998. She attended a state consortium meeting with the two Program Directors from 

other Department of Technical and Adult Education institutes in September 1998, and the 

Georgia Commission on Education meeting at Brenau University in December 1998. Funds will 

be provided for her to attend the program director's workshop presented by AOTA in June 1999. 

The institution has encouraged the Program Director's pursuit of her Master of Health 

Education degree from the Medical College of Georgia, allowing her to attend classes and fulfill 

degree requirements during work hours. This project and many assignments in graduate classes 

have been tailored to coincide with the development of the program as much as possible. 

Augusta Technical Institute has committed to supporting her continued educational endeavors as 

well. 

Admissions. During Fall Quarter 1999, two classes will be admitted to the Occupational 

Therapy Assistant Program. One class will be composed of up to 20 students who have already 

completed predetermined general core courses. This class will graduate in Winter 2001. The 

other class will be composed of 20 students admitted directly into the first quarter of the 

program. This class will graduate in Fall 2001, nine months after the first class. In each 

subsequent year, 20 students will be admitted each Fall Quarter, with graduation occurring nine 

quarters later. Admission will be selective and competitive. Meeting eligibility requirements will 

not guarantee placement. Selective admission requirements are designed to accommodate a 

variety of educational backgrounds. Admission requirements include: 1) Must meet all Augusta 

Technical Institute admission criteria, 2) Minimum GP A of 2.3 (high school GP A or college 
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GPA), 3) Attend Mandatory OTA Orientation Meeting and 4) Essay on motivation for OTA 

career ( completed at OTA Orientation Meeting). 

Competitive admission is to be based on the following factors: 1) Cumulative GP A (high 

school, or postsecondary of at least 20 quarter or 12 semester hours of credit), 3) SAT, ACT, or 

ASSET Composite Score (minimum scores for admission to be established on a comparable 

level) and 4) Essay (to be graded by OT faculty on motivation for the occupational therapy 

profession, and by English faculty for grammar, structure). Each factor will be weighted and 

scored to give equal opportunity to all applicants ( ex: college GP A and high school GP A will be 

· weighted on equal basis). Scores will be graded to account for each factor (4.0 GPA= 5 points, 

3.5 GPA= 4 points, 3.0 GPA= 3 points, etc.), with the scores added together to obtain a 

composite score. The 20 applicants with the highest overall composite scores will be notified of 

their admission into the program. An alternate list of those applicants who did not gain 

admission will be maintained. Should a space in the program become available, applicants will 

be notified according to their place on the qualified applicant list. 

Technical competencies. Technical competencies for the program wer~ developed and 

will be presented to students during the orientation meeting (Appendix H). These are published 

. to offer information to an applicant about the !YPical abilities and skills necessary to perform as 

an occupational therapy assistant before seeking admission to the program. 

Summary 

The CIPP Model provided the data sources to develop many of the necessary components 

of the occupational therapy assistant program at Augusta Technical Institute. The program 

goals, program competencies, purpose (mission) statement, philosophy statement, curriculum 

design, course sequencing, teaching assignments, course descriptions (including relationship to 
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the curriculum design, objectives, teaching strategies, and evaluation methods), admission 

criteria and technical competencies were developed. Resources available, including personnel, 

support, physical space, budget, technology, library and clinical fieldwork sites were identified; 

then any additional resources were determined and requested through appropriate channels. 
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The primary purpose of this project was to design an Occupational Therapy Assistant 

Education Program for Augusta Technical Institute. The challenge was to follow state-mandated 

guidelines, required by the State Department of Technical and Adult Education, satisfy the 

current accreditation standards, address new standards that are currently being implemented and 

meet the unique needs of the area. The literature review described the various components of the 

accreditation process, program development, curriculum design, course development and 

teaching strategies. The needs assessment was instrumental in gaining a clear understanding of 

occupational therapy assistant employment, current assessments being utilized, and the 

therapeutic modalities and }ob skills desired in a graduate. 

The CIPP Model of program evaluation provided structure to the task of decision-making 

throughout the process of this project. It gave guidance to the data sources that are helpful in 

developing each component. As the program is still in the development phase, and only the first 

two phases (context and input) of the process were completed, the process and product phases 

will be completed as the program progresses. 

Through the process of developing this program, it was discovered that state-mandated 

standards are not as inhibitory as initially perceived. These standards are only the minimal 

requirements and do limit the development of courses from the onset, but obstacles they 

presented were overcome with a creative, flexible, and open-minded approach to program 

development. The current essentials required for accreditation can be incorporated into the state

mandated guidelines, and several of the future standards are already included within the 
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guidelines. Through the use of the CIPP model, assets and deficits of available resources were 

identified, many relating to physical space. Hopefully, with the construction of a new building, 

many of the problems can be easily resolved. 

Further Study 

Through the literature review, it was discovered that there are limited current publications 

within the occupational therapy profession addressing program development and curriculum 

design. There is an abundance of literature in the nursing field, but it would be beneficial to new 

program directors and educators to have resources within the field for reference purposes. 

The impact of the 1999 Standards on developing and accredited programs has yet to be 

determined, but overall, very few major changes were identified through the process of 

developing this project. Published materials that address-the changes necessary to meet the 1999 

Standards would be useful to all occupational therapy assistant programs. 
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Table 2. 

Needs Assessment - Type of Settings in Georgia and South Carolina that Utilize Occupational 

Therapy Practitioners 

Type of Setting 

Inpatient Rehabilitation 
Inpatient Acute Care 
Long Term Care (Geriatrics) 
Pediatrics 
Outpatient Rehabilitation 
Orthopedic/Neurological Unit 
Home Health Care 
Hand/Upper Extremity 
Psychiatric 
Developmental Disabilities 
School Systems 
Neonatal Care 
Work Hardening 
Employee Health 
Transitional Care 

Number of Respondents that Listed Setting 

17 
16 
15 
15 
14 
9 
6 
6 
6 
4 
4 
1 
1 
1 
1 
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Table 3. 

Needs Assessment Responses: Evaluation Tools Appropriate for an Occupational 
Therapy Assistant to Administer 
Evaluation Tool Number of Respondents Listing Evaluation 

Goniometry (Range of Motion) 
Manual Muscle Testing 
Grip/Pinch Testing 
Activities of Daily Living (ADL) 
Test of Visual-Perceptual Skills 
Functional Independence Measure 
Peabody Developmental Motor Scales 
Lowenstein Occupational Therapy Cognitive 

Assessment (LOTCA) 
Allen Cognitive Levels Test 
Denver Developmental Test 
9 Hole Peg Test 
Sensory Evaluation 
Bruiniks-Oseretsky Test of Motor Proficiency 
Purdue Pegboard 
Minnesota Rate of Manipulation 
Volumeter 
Moberg Pick-up Test 
Fine Motor/Dexterity Tests 
Balance 
Minnesota Spatial Relations 
Min-Mental Status Exam 
Kolhman (KELS) 
Culture-Free Self-Esteem lnventories-2 
Functional Capacity Evaluation 
Parent Questionnaires 
Perceptual Motor Assessment (P-MAC) 
Cognitive Assessments 
Baylor 
Subjective Pain Scale 
Vitals (BP and Pulse) 
Keyhole Peg Test 
Lafayette 
Jebsen Hand Functioning 
Hawaii Early Learning Profile (HELP) 
FirstStep 
Bay Area Functional Performance Evaluation 
Semmes-Weinstein 
Two-Point Discrimination 
History 
School Function Assessment (SF A) 
Cognitive Abilities Screening Test (CAST) 
Pre-Driving Standardized Tests 
Orthopedic Evaluation 
General/Orthopedic Evaluation 

12 
11 
11 
6 
5 
5 
4 
4 
3 
3 
3 
4 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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Table 4. 

Needs Assessment Responses: Interventions/Treatment Modalities/Job Skills Appropriate for an 

. Occupational Therapy Assistant to Perform 

Intervention/Treatment Modality/Job Skill 

Activities of Daily Living (ADLs) 
Therapeutic Exercises 
Adaptive Equipment Training 
Active/Passive/ Active Assisted ROM 

-N eurodevelopmental Treatment 
Splinting/Orthotics 
Sensory Integration 
Cognitive Rehabilitation 
Proprioceptive N eurodevelopmental 
Heat/Cold 
Transfer Training 
Patient/Family Education 
Physical Agent Modalities 
Baltimore Therapeutic Equipment 
Neuromuscular Reeducation/Training 
Positioning 
Strenthening 
Electrical Stimulation 
Ultrasound 
Fluidotherapy 
Documentation/Writing Skills 
Advanced ADLs (Money Management, Etc.) 
Behavior Management 

· Group Treatment 
Developmental Training 
Coordination Training 
Balance Training 
Work Simulation 
Iontophoresis 
Whirlpool 
Paraffm 
Neuromuscular Reeducation 

· Stroke Rehabilitation 
Work Retraining 
Crafts 
Multiple Job Task Completion 
Flexibility 
Communication 
Functional Mobility 
Energy Conservation 
Creativity 
Computer Literacy 
Group Leadership Skills 
Rehabilitative Approach 
Body Mechanics 
Play Activities 

Number of Respondents Listing 

25 
17 
15 
15 
12 
12 
11 
8 
8 
7 
6 
6 
6 
5 
5 
5 
5 
5 
5 
5 
5 
4 
4 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
2 
2 
2 
2 
2 
2 
2 
2 



Community Reintegration 
Cognitive Perceptual Remediation 
Team Approach 
Co-Treatment 
Isokinetics 
Driver Retraining 
Visual Remediation 
Biofeedback/EMG 
Swiss Ball Techniques 
Handwriting Skills 
Feeding - Oral Motor 
Hand Therapy 
Pediatrics 
Tone Management 
Edema Control 
Precautions 
Triwall Construction 
Psychiatric Interventions for Alzheimer's 
Work Conditioning 
Pool Therapy Class 
Pain Management Training 
Life Skills Groups 
Social Skills Training 
Life Skills Training 
School Readiness Skills 
Wheelchair Adaptation/Maintenance 
Wound Care 
Adapted Leisure Skills 
Home Health Intervention 
Activity Analysis 
Allen Cognitive Battery 
High-Paced Atmosphere 
Observation Skills 
Collaboration with Teachers, Parents, Etc. 
Record Keeping 
Safety 
Inventory 
Equipment Maintenance 
Organizational Skills 
Interpersonal Skills 

2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
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Appendix A 

AUGUSTA 

TECHNICAL 

Juiy 3. 1998 

;v1s. Doris Gordon, M.S., NlPH, OTR. FAOT...\. 
Director. Accreditation Department 
American Occupational Therapy Association. Inc. 
P. 0. Box 3 l 220 
Bethesda. 01ID 20824-1220 

Dear \t1s. Gordon, 
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Thank you for the information regarding :his institution_' s intent to start an occupational 
therapy assistant program. Augusta Technicai Institute; s·actministration was requested by 
the School of Allied Health at _Medical Coilege or' Georgia to pursue this program since 
they do not plan to admit students into their pro~ram after the class thar is scheduled to 
start in Fall 1998. Augusta Technical Institute \vouid like to offer its first OTA classes 
during the next normal term for admissions. Fall l 999. The purpose of this Lener of 
lment is to declare Augusta Technical Institute' s :ntemion to develop and seek 
accreditation for the occupational therapy assistant program. We are sending the SSOO 
deposit and applying for Developing Program .Scatus from AOTA. This institui-ion 
acknowledges that ACOTE requires that srudems nm be admitted to the program until 
Develocing Program Staius is acquired. 

\Ve have hired the Program Director, Sandra H. Schumann. :md [ sent her curriculum 
vitae to the Accreditation Depanment two '.veeks ago. I understand that the Self-Study 
will further explore the qualifications of the Program Director. as weil as the Fieldwork 
Coordinator/Instructor who will be hired at a later. as yet undetermined. date. Following 
are the target dates \Ve are establishing for :he steps of the accreditation process: 

Students notified of acceptance imc the program 
First class to start 
initial Report of Self-Study 
.-\COTE action on Initial Review 
Initial On-Site Evaiuation 
First class to graduate 
First class eiigibie to ~it r"vr :-!BC")T ~:'\.:1:-:-1in::uion 

April 1999 
September 1999 
December i 999 
April :woo 
Fall 2000 
September ::oo I 
September :oo I 
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?age 2 

vcu need ~c::e= ~nfcr~a-::i=~ =lease :e: me ~now. - :~ok 
:::or· . .;ard to ·,.;or:S.ing wi c:h you ::..:::::: Ms. :3c:11.:.rnann i:: -::::e : ::fering of 
a ~~ali-::y Cc=~~ational Thera~~ Assis-::an-:: 9rogram -::o -::::e ci-::izens 
:f -=~e Ease ~encral Georgia area. 

~ar: 1...,. ?uryear, 
~ea.::, General ~ducation, 
Sciences 

Studies & Al:~ed Health 

SPONSORING INSTITOTION OITICL<\LS 

'::err? DeVaugn Elam ?resident 
Chief Executive Officer 

- . . . g p_ 
______________________ , ·: .. 
~~~n Jate 

Ali=e Manlv ?rve Ed.D. Vice President for Inscruc~ion 
Degree/Cre.::::::entials Title 
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?age 3 

Ed.D. Jean 
Degree/Credencials T:..c:a 

Stace and Zio Cede Area Code and Telephone ~Ju..-nber 

Sandra H. Scjumann Deoartr:ien-c Head 
?roc::::am Direcc:cr Degree/Credencials Title 

Date 

City~. State and Zip Code Area Code and Telephone Number 



Name 

AUGUSTA TECHNICAL INSTITUTE 
OCCUPATIONAL THERAPY ASSISTANT PROGRAM 

Needs Assessment Survey 

--------------- Title ______________ Facility Name __________ _ 

Add res s ____________________________________ ___:P hone ________ _ 

1. 
I I I I I I I I 

2. I I I I I I I ~ ,~ 
3. 

I I I I I I I 
4. 

5. 

GLOSSARY OF TERMS 
J. Type Patient/Client: Rehabilitation, acute care, geriatrics, pediatrics, psychiatric, developmental disabilities, home health, etc. 

2. Projection for New Hires: Additional COTAs you project to hire in two and five years. 

3. Approximate Salary: The approximate starting salary or range for the entry-level COTA. 

4. Current Fieldwork Placement: If you currently provide Level I and/or Level II fieldwork placement for any occupational therapy 
students, how many slots do you have? 

5. ~pecial Requirements for Position: List any additional qualifications/knowledge/skills/needed for this position. 

§ 
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Please list the standard evaluations that an Occupational Therapy Assistant would utilize in your facility/setting. 

Please list the interventions/treatment modalities/job skills that an Occupational Therapy Assistant would utilize in your facility/setting. 

Thank you for your time and interest in this project! 
t:j 
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Fieldwork Site Interest Form 

Augusta Technical Institute 
Occupational Therapy Assistant Program 

3116 Deans Bridge Road 
Augusta, Georgia 30906 

(706) 771-4188 
FAX (706) 771-4181 

Please complete this form and return in the self-addressed, stamped envelope provided. If you 

prefer you may fax the form to the above number. 

Name and Title -------------------------

Name and Address of Facility 

Facility Phone: _________ _ 

Facility Fax: 

Please place a check by one or more of the following: 

___ I am interested in providing Level I Fieldwork beginning in the fall of 1999. 

___ I am interested in providing Level II Fieldwork beginning in the winter of 2001. 

Signature _____________________ _ 



Development of an Occupational 59 

Appendix C 

Department of Technical and Adult Education 

Mission 

The mission of the Department of Technical and Adult Education is to contribute to the economic, 

educational, and community development of Georgia by providing quality technical education, 

public library services, adult literacy education, continuing education, and customized business and 

industry training. 

Vision 

Our vision is of a dynamic, unified system of technical education, public library services, adult 

· education, and customized business and industry training using current technology and offering 

easy access to education and training for all Georgians. This system will be part of a seamless 

educational process in which students can efficiently transfer credits as they advance from 

.secondary schools to technical institutes to colleges and universities and in which all Georgians 

can readily access information and advanced educational resources. 

We envision an educational system that develops a competitive workforce and quality 

communities, thus assuring Georgia's economic success in the global marketplace The recognition 

this system will command throughout the state will make it the preferred educational option for that 

majority of adults whose career choices require qualifications beyond a high school diploma, for 

those companies that require customized training and retraining services, and for those seeking a 

lifetime of educational experiences. 
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Augusta Technical lnstitute's Philosophy and Purpose 

Augusta Technical Institute, a public postsecondary institution of the Georgia Department of 

Technical and Adult Education, serves technical education needs and supports economic 

development of the Central Savannah River Area- The following purposes of Augusta Technical 

Institute are based on the concept that life-long education benefits the individual, business, and the 

community: 

** To provide quality competency-based associate degree, diploma, and technical certificate 

of credit programs that prepare students for employment in business, technical, allied 

health, and industrial careers; 

** To provide literacy and developmental education to help adults improve life skills and/or 

qualify for educational programs; 

** To contribute to the technological advancement of area business and industry through 

education and training; 

** To offer retraining programs for upgrading skills and knowledge in addition to continuing 

education for business and industry personnel; 

** To promote lifelong learning in the community. 
Augusta Technical Institute does not discriminate in its educational programs, activities, or 

employment policies on the basis of age, race, color, ethnic or national origin, creed, religion, sex, 

marital status, veteran status disability, academic, or economic disadvantage. 
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Appendix D 

Augusta Technical Institute's Student Population by Gender 
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■ White 

■ Black 

■ Other 

Augusta Technical Institute's Student Population by Race (Percentages) 



Year Total# Male 
1995-96 28 6 

1996-97 29 7 
1997-98 21 5 
1998-99 27 8 

Allied Health Student Demongraphics 

Cardiovascular Technology Student Demongraphics 
Female Disabled Disadvantaged Black 

22 0 12 4 
22 0 8 8 
16 0 8 8 
19 0 2 8 

Pharmacy Technology Student Demongraphics 
Year Total# Male Female Disabled Disadvantaged Black 

1995-96 10 0 10 0 5 4 
1996-97 16 4 12 0 9 10 
1997-98 14 5 9 0 9 9 
1998-99 11 2 9 0 1 7 

Respiratory Therapy Technician Student Demongraphics 
Year Total# Male Female Disabled Disadvantaged Black 

1995-96 25 7 18 0 11 8 
1996-97 12 3 9 0 8 5 
1997-98 19 6 13 0 8 11 
1998-99 20 4 16 1 0 9 

White Asian 
23 1 
20 1 
11 0 
16 2 

White Asian 
4 2 
3 2 
5 0 
3 1 

White Asian 
15 1 
7 0 
8 0 
9 1 

Hispanic 
0 
0 
2 
1 

Hispanic 
0 
1 
0 
0 

Hispanic 
1 
0 
0 
1 
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Job Description 

Instructor/Program Director 
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1. Develops/updates instructor guidebooks for each assigned course which contain 
course outlines, lessons plans, information sheets, remedial and enrichment 
activities, a list of audio visual materials and computer software available, and 
copies of evaluation instruments or a written statement as to where they are 
located. 

2. Develops/updates a syllabus for each assigned course which contains the name 
and number of the course, a course description, the assignment schedule, a list of 
the competencies and subcompetencies, the required textbooks, required tools 
and supplies, the evaluation, and grading procedures. 

3. Develops lesson plans for assigned courses which contain the following: the 
number and title of the course, competencies and sub competencies, performance 
objectives, outline or text of the unit, location of resource materials, and method 
of evaluation. 

4. Establishes an environment conducive to learning in the classroom and/or laboratory by 
keeping areas clean, maintaining equipment in safe order, posting safety procedures, and 
establishing a safety program. 

5. Prepares for class by selecting appropriate learning experiences as evidenced by the 
following: updating instructional materials such as handouts, syllabi, and test banks, 
ordering supplies and equipment, reproducing of materials, using a variety of learning 
modalities including instructional technology to augment instruction. 

6. Maintains course content which is current, well organized, and related to course objectives 
and to student's previous learning. 

7. Demonstrates knowledge in the following areas: institutional services and policies, degree, 
diploma, and certificate programs offered by Augusta Technical Institute, job placement and 
follow-up, financial aid, library resources, and bookstore operations. 

8. Participates in advisory committee meetings, attends at least two advisory committee 
meetings each year, prepares agenda, records minutes, establishes an annual program of 
work, and documents progress toward the program of work in minutes. 

9. Demonstrates knowledge of the program's industry/business community, maintains contact 
with businesspersons, professional organizations, and current trends. 
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10. Submits/updates all paperwork and required reports on time including booklists, 
class schedules, termination reports, inventory, required student purchase list, 
library acquisition requests, and student evaluations. 

11. Selects staff development activities based on the following: student evaluations, instructor 
evaluation, changes in business and industry, changes in technical education, updates in 
technology, and/or professional needs. 

12. Completes all staff development plan requirements each year and submit staff 
development 503 activity reports promptly. 

13. Maintains credentials, licensure, and certification required for teaching and for the 
profession. 

14. Demonstrates excellent written and oral communication skills. 

15. Maintains control of class during instruction as well as handles disruptions in the 
classroom/lab. All discipline is handled in a dignified manner. Demonstrates 
respect for students as individuals. 

16. Demonstrates accessibility in dealing with students' needs both, individually and as 
a group; maintains posted office hours; and communicates clearly to students. 

17. Demonstrates excellence in instructor performance as reflected by the majority of 
positive responses on student evaluations. 

18. Counsels students with grades and attendance problems, refers students to the 
counseling center if needed. 

19. Enters student schedules in school wide student recording system (Banner); can 
access information to use during student advisement; and enters grades on 
Banner. 

20. Completes add/drop and terminations forms as needed. 

21. Demonstrates excellence in instructional delivery as indicated by analysis of 
student performance on departmental test banks and/or corrective actions taken 
to improve instructional delivery system. 

22. Maintains a copy of up-to-date state program standards and program guides to 
use as reference in curriculum development and revision, updates state programs 
standards and guides by attending and working through consortium meetings. 
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23. Takes an active and positive role in the planning process by completing clear, 
accurate Institutional Effectiveness System materials and the annual plan, and 
maintains documentation for the program applicable to the Institutional 
Effectiveness Review process. 

24. Participates in the development and implementing of program recruitment and 
enhancement. 

25. Fosters beneficial relationships among faculty and practitioners. 

26. Functions according to the AOTA Code of Ethics (AOTA, 1988) and Standards of Practice 
(AOTA, 1992) of the profession. 

27. Develops and/or approves requisitions for material and equipment. 

28. Monitors inventory of supplies, equipment, and furnishings. 

29. Monitors departmental budget and approves expenditures. 

30. Supervises operation of instructional programs. 

31. Observes and evaluates instruction and recommends methods to enhance the instructional 
process. 

32. Evaluates instructors annually. 

33. Assists each instructor in developing and completing annual staff development plans. 

34. Recommends personnel for employment and/or contract renewal. 

35. Monitors the scheduling, conducting, and documenting of advisory committee meetings. 

36. Assists with the development of annual plans and monitors the accomplishment of plan 
objectives. 

37. Monitors the development and maintenance of instructor guides and departmental test banks. 

38. Makes assignments to assure compliance with State standards. 

39. Assists instructors and other department heads and dean in counseling students and handling 
student appeals and grievances. 

40. Prepares quarterly schedule of classes and assigns appropriate instructors. 

41. Completes documentation as required to maintain appropriate 
program/institutional accreditation. 
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42. Participates in graduation exercises, field day, and other Augusta Technical 
Institute activities. 

43. Supports research. 

44. Performs other duties as assigned by the Vice President of Instructional Services 
and/or supervising dean. 
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Job Description 

Instructor/ Fieldwork Coordinator 

1. Develops/updates instructor guidebooks for each assigned course which contain 
course outlines, lessons plans, information sheets, remedial and enrichment 
activities, a list of audio visual materials and computer software available, and 
copies of evaluation instruments or a written statement as to where they are 
located. 

2. Develops/updates a syllabus for each assigned course which contains the name 
and number of the course, a course description, the assignment schedule, a list of 
the competencies and subcompetencies, the required textbooks, required tools 
and supplies, the evaluation, and grading procedures. 

3. Develops lesson plans for assigned courses which contain the following: the 
number and title of the course, competencies and sub competencies, performance 
objectives, outline or text of the unit, location of resource materials, and method 
of evaluation. 

4. Establishes an environment conducive to learning in the classroom and/or laboratory by 
keeping areas clean, maintaining equipment in safe order, posting safety procedures, and 
establishing a safety program. 

5. Prepares for class by selecting appropriate learning experiences as evidence the following: 
updating instructional materials such as handouts, syllabi, and test banks, ordering supplies 
and equipment, reproducing of materials, using a variety of learning modalities including 
instructional technology to augment instruction. 

6. Maintains course content which is current, well organized, and related to course 
objectives and to student's previous learning. 

7. Demonstrates knowledge in the following areas: institutional services and policies, degree, 
diploma, and certificate programs offered by Augusta Technical Institute, job placement and 
follow-up, financial aid, library resources, and bookstore operations. 

8. Participates in advisory committee meetings, attends at least two advisory committee 
meetings each year, prepares agenda, records minutes, establishes an annual program of 
work, and documents progress toward the program of work in minutes. 

9. Demonstrates knowledge of the program's industry/business community, maintains contact 
with businesspersons, professional organizations, and current trends. 

10. Submits/updates all paperwork and required reports on time including booklists, 
class schedules, termination reports, inventory, required student purchase list, and 
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library acquisition requests, and student evaluations. 

11. Selects staff development activities based on the following: student evaluations, 
instructor evaluation, changes in business and industry, changes in technical 
education, updates in technology, and/or professional needs. 

12. Completes all staff development plan requirements each year and submit staff 
development 503 activity reports promptly. 

13. Maintains credentials, licensure, and certification required for teaching and for the 
profession. 

14. Demonstrates excellent written and oral communication skills. 

15. Maintains control of class during instruction as well as handles disruptions in the 
classroom/lab. All discipline is handled in a dignified manner. Demonstrates 
respect for students as individuals. 

16. Demonstrates accessibility in dealing with students' needs both, individually and 
as a group; maintains posted office hours; and communicates clearly to students. 

17. Demonstrates excellence in instructor performance as reflected by the majority of 
positive responses on student evaluations. 

18. Counsels students with grades and attendance problems, refers students to the 
counseling center if needed. 

19. Enters student schedules in school wide student recording system (Banner); can 
access information to use during student advisement; and enters grades on 
Banner. 

20. Completes add/drop and terminations forms as needed. 

21. Demonstrates excellence in instructional delivery as indicated by analysis of 
student performance on departmental test banks and/or corrective actions taken 
to improve instructional delivery system. 

22. Maintains a copy of up-to-date state program standards and program guides to 
use as reference in curriculum development and revision, updates state programs 
standards and guides by attending and working through consortium meetings. 

23. Participates in the planning process by completing clear, accurate Institutional 
Effectiveness System materials and the annual plan, and maintains documentation 
for the program applicable to the Institutional Effectiveness Review process. 

24. Participates in marketing for program recruitment and enhancement. 



Development of an Occupational 70 

25. Fosters student and faculty rights and responsibilities. 

26. Fosters beneficial relationships among faculty and practitioners. 

27. Develops requisitions for materials and equipment. 

28. Assists with the development of annual plans and monitors the accomplishment 
of plan objectives. 

29. Assists instructors and department heads in counseling students and handling 
student appeals and grievances. 

30. Completes documentation as required to maintain appropriate program/institutional 
accreditation. 

31. Participates in graduation exercises, field day, and other Augusta Technical 
Institute activities. 

32. Identifies and secures sites for fieldwork education. 

33. Reviews the quality and appropriatene~s of fieldwork sites in collaboration with 
other academic faculty. 

34. Develops fieldwork objectives in collaboration with the fieldwork sites. 

35. Initiates and maintains communication and correspondence between the academic 
and fieldwork sites. 

36. Communicates with fieldwork educators regarding the curriculum model, course 
content, and fieldwork expectations. 

37. Oversees the administrative aspects of the fieldwork program including agreements 
with fieldwork sites. 

38. Assigns students to fieldwork settings. 

39. Maintains communication with fieldwork educators and students during fieldwork. 

40. Monitors the facilitation of clinical reasoning and reflective practice in Level II 
fieldwork settings. 

41. Orients students to responsibilities and protocol for fieldwork. 

43. Counsels and arbitrates with students and fieldwork educators on matters of 
concern. 

44. Collaborates with the fieldwork educator in assigning the final appraisal (grading) 
of the student. 
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45. Supports research. 

46. Functions according to the AOTA Code of Ethics(AOTA, 1988) and Standards of 
Practice (AOTA, 1992) of the profession. 

47. Participates in appropriate fieldwork educational support groups ( e.g., local 
fieldwork councils, Commission on Education). 

48. Provides educational opportunities to prepare and enhance fieldwork educators' knowledge 
and skills. 

49. Coordinates continuing education pertaining to fieldwork education processes for 
clinical fieldwork educators. 

50. Participates actively in professional, volunteer organizations. 

51. Supervises support personnel carrying out administrative aspects of fieldwork. 

52. Participates at leadership level in appropriate fieldwork group. 

53. Facilitates the development of fieldwork programs and related student supervision skills. 

54. Performs other duties as assigned by the Vice President of Instructional Services 
and/or supervising dean. 
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AppendixF 

AUGUSTA TECHNICAL INSTITUTE OCCUPATIONAL THERAPY ASSISTANT 
PROGRAM GOALS 

The overall goal of the Occupational Therapy Assistant Program is to develop students' 
competencies (knowledge, skills, and attitudes) to become occupational therapy assistants who will 
integrate and embody the philosophies, standards, and ethics of Augusta Technical Institute and the 
American Occupational Therapy Association. 

The Occupational Therapy Assistant Program will graduate students who are able to: 

• provide occupational therapy services in collaboration with occupational therapists, and with 
appropriate supervision, to prevent deficits, and to maintain or restore function; 

• employ meaningful, culturally relevant occupations as the focus of practice; 
• identify and resolve problems by utilizing trained observation skills, problem solving, critical 

thinking and analysis, and decision making; 
• implement a variety of effective communication skills when interacting with peers, service 

recipients, family members/significant others/caregivers, and other health care providers; 
• participate in managing occupational therapy services; 
• demonstrate values and attitudes congruent with the profession's standards and ethics; 
• promote awareness and understanding of the occupational therapy profession and the role of the 

occupational therapy assistant; 
• assume responsibility for continued lifelong learning and skill development in occupational 

therapy practice; 
• become certified by the National Board of Certification of Occupational Therapy; 
• attain licensure in the state of Georgia and /or the chosen state of practice. 
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AUGUSTA TECHNICAL INSTITUTE OCCUPATIONAL THERAPY ASSISTANT 
PROGRAM COMPETENCIES 

Upon completion of the program, the student will be demonstrate the ability to: 

• implement purposeful, culturally relevant occupation as the core of practice; 
• demonstrate values and attitudes congruent with the profession's standards and ethics; 
• promote awareness and understanding of the occupational therapy profession and the role of the 

occupational therapy assistant; 
• identify 'and assume responsibility for continued learning/skill development for life-long 

learning opportunities; 
• functi~n according to AOTA Standards of Practice (1992) and AOTA Code of Ethics (AOTA, 

1994); 
• assist or collaborate with the occupational therapist in planning, providing, and managing 

occupational therapy services; 
• assist or collaborate with the occupational therapist with data collection, evaluation, 

development of treatment goals, implementation of intervention plan; 
• perform and analyze activities of daily living related to self-care, work, play and leisure; 
• utilize trained observation skills, problem-solving, critical analysis, and decision-making to 

teach service recipients adaptive self-care, work, play and leisure; 
• provide activities that promote normal growth and development, improve functional 

performance, and promote safe and healthy environments; 
• adapt intervention modalities/methods, tools, materials according to the needs of the service 

recipient and his/her social, economic, and cultural context; 
• implement a variety of appropriate and effective communication skills when interacting with 

service recipients, health care providers, family members, and the community; · 
• participate in a supervisory relationship, monitor individual performance, and identify 

supervisory needs; 
• perform support functions for the management, maintenance, and safety of the work 

environment; 
• participate in professional and community activities. 
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AUGUSTA TECHNICAL INSTITUTE 
OCCUPATIONAL THERAPY ASSISTANT PROGRAM 

PURPOSE STATEMENT 

Augusta Technical Institute's Occupational Therapy Assistant Program provides diverse traditional 
and non-traditional students educational opportunities that will introduce, develop, and reinforce 
academic and technical knowledge, skills, and attitudes. One of the goals of Augusta Technical 
Institute is to prepare a literate and technically-competent workforce through instruction that 
develops students' analysis, critical thinking, and problem-solving (Augusta Technical Institute, 
1997). The goal ofthis associate degree program is to develop individuals' competencies to 
become occupational therapy assistants who will integrate and embody the philosophies, standards, 
and ethics of Augusta Technical Institute and the American Occupational Therapy Association. 

The curriculum provides general core and fundamental courses that introduce the essential concepts, 
principles, and technologies of the occupational therapy profession. Essential specific occupational 
therapy assistant courses provide integration of academic and discovery learning experiences. It is 
expected that graduates will be capable of assisting the occupational therapist in providing 
occupational therapy services within a variety of settings, and assuming responsibility for 
continuing education and professional growth and development. 

Augusta Technical Institute. (1997). Strategic plan 1998-2008. Augusta, Georgia: 
Augusta Technical Institute. 
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AUGUSTA TECHNICAL INSTITUTE 
OCCUPATIONAL THERAPY ASSISTANT PROGRAM 

CURRICULUM DESIGN 

The curriculum design was developed to accomplish the mission of both Augusta Technical 
Institute and the Occupational Therapy Assistant Program. Guiding principles for the scope, course 
content, and sequencing of the curriculum were provided by the philosophy of the program, the 
American Occupational Therapy Association's Philosophical Base and Philosophy of Education, 
Accreditation Council for Occupational Therapy Education's Essentials and Guidelines for an 
Accredited Educational Program for the Occupational Therapy Assistant, the entry-level role 
delineation document, occupational therapy's Code of Ethics, and the faculty's philosophy of 
education. 

The educational philosophy articulated by the Occupational Therapy Assistant Program faculty is 
based on Jerome Bruner' s concepts and principles. Content in each course is designed to 
complement, build and broaden, and integrate with other courses within the curriculum. 

Bruner (1960) identifies four basic principles of education: 
• The role of structure in learning: 
► In learning structure, one learns relationships. Understanding the structure of a subject 

incorporates the transfer of knowledge to other situations. Mastery of fundamental concepts 
increases ability to apply the information to new situations. 

• An individual's readiness for learning: 
► A learner must grasp the basic ideas to use them effectively. As the learning is made 

progressively more complex, there is a continual heightening of the learner's understanding of 
the overall concepts. The curriculum should expand and grow in complexity. At the same time, 
the learner should be given new situations in which to apply the learning to encourage problem
solving. 

• The nature of intuitive thinking: 
► Intuitive thinking is a contrast to abstract reasoning. The learn.er reaches conclusions with 

limited awareness of the process used to get there. This type of thinking is based on 
comprehension of the knowledge needed and the structure of concepts, and allows steps in the 
process to be skipped. The learner through the use of analytic thinking usually later verifies this 
thinking as a means of evaluating the conclusions reached. 

• The basic desire to learn and how it may be stimulated: 
► Internal motivation is a greater impetus for learning than external rewards. Interest in the 

subject matter is strengthened through the instructor's use of varied and diverse media, 
technology, and methodology. 

Jerome Bruner stated that curriculum should be related to the essential comprehension of the 
rudimentary standards that give shape to a discipline. This learning allows generalizations, makes 
information easily translated into unknown contexts, and facilitates recollection by permitting the 
learner to relate to whatever will help him to connect ideas more readily. Learning occurs when one 
recognizes key concepts, understands the interrelationships within the concepts, and can apply them 
to various differing situations. This process enables the learner to continually expand and enrich 
his/her knowledge. Bruner advocates for organization of a curriculum in such a manner as to 
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"revisit these basic ideas repeatedly, building upon them until the student has grasped the full 
formal apparatus that goes with them" (Bruner, 1960). 

In defining the meaning of curriculum, Jerome Bruner articulated the involvement of basic skill 
mastery, which leads to the mastery of ever-increasingly more complex skills. This process 
stimulates the learner through internal self-reward as a result of skill mastery (Bruner, 1966). The 
theory of the "act of learning", as described by Bruner (1960) involves three simultaneous 
processes: 
• the acquisition of new information, that is often concurrent to or a replacement of previous 

knowledge, 
• transformation of information (through extrapolation, interpolation, or translation) to make it 

applicable to new tasks, and 
• evaluation of information, examining the results to ascertain if the transformation is sufficient 

for the task. 

The instructor's role is to present the structure of the subject matter in such a way that the learner 
can understand the structure, master fundamental concepts, and transfer basic knowledge to other 
situations ( acquisition of new information). The instructor must create and involve the student in 
activities and learning experiences through which the learner can make application of knowledge to. 
new problems and tasks (transformation). During Fieldwork Level I and Level II, the instructors 
( academic and clinical) present realistic life situations for the student to compare the transformation 
of learning to the task ( evaluation). Individuals receive feedback both intrinsically and from others. 

The curriculum extends vertically as it builds on the foundation of the general core [ Area I -
English, Area II - Science and Math, Area III - Psychology and Sociology] and fundamental 
courses (acquisition of new information), and continues with the specific occupational therapy 
courses (transformation). The curriculum expands horizontally to broaden and enrich the student's 
learning through Level I and Level II Fieldwork experiences where learning is then put into practice 
(evaluation). 

Bruner, J.S. (1960). The process of education. Cambridge: Massachusetts: Harvard 
University Press. 

Bruner, J.S. (1966). Toward a theory of instruction. Cambridge, Massachusetts: Harvard 
University Press. 





Appendix G 

CURRICULUM OUTLINE: 

Essential General Core Courses 
ENG 191 Composition and Rhetoric I 
ENG 193 Composition and Rhetoric II 

Or 
HUM 191 
SPC 191 

ENG 195 
PSY 191 
PSY 201 
soc 191 
BIO 193 
BIO 194 
MAT 196 

Introduction to Humanities 
Fundamentals· of Speech 
Or 
Technical Communications 
Introductory Psychology 
Abnormal Psychology 
Introduction to Sociology 
Anatomy and Physiology I 
Anatomy and Physiology II 
Contemporary Mathematics 

Essential Fundamental Occupational Courses 
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Credit 
Hours 

5 
5 

5 
5 

5 
5 
5 
5 
5 
5 
5 

AHS 109 Medical Terminology for Allied Health Sciences 3 
MAS 112 Human Diseases 5 
OTA 105 Kinesiology 6 
SCT 100 Introduction to Microcomputers 3 

Essential Specific Occupational Courses 
OTA 101 Introduction to Occupational Therapy 3 
OTA 102 Growth and Development 5 
OTA 103 Developmental Tasks 3 
OT A 201 Psychosocial Dysfunction 7 
OT A 202 Psychosocial Dysfunction Treatment Methods 3 
OT A 204 Pediatric Issues 5 
OT A 206 Physical Dysfunction 7 
OT A 207 Physical Dysfunction Treatment Methods 3 
OT A 209 Geriatric Issues 5 
OTA 212 Occupational Therapy Trends and Issues 5 
OTA 213 Advanced Treatment Methods 3 
OTA 221 Level II Fieldwork- A 12 
OTA 222 Level II Fieldwork- B 12 

NOTES:(l) 

(2) 

A grade of "C" or higher is required for all courses with 
the prefixes AHS, BIO, MAS, MAT, and OTA. 
All Level II Fieldwork must be completed within 18 months of 
completion of the didactic coursework before being eligible for 
graduation. 



(3) 

(4) 
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Prior to participation in Level I and Level II fieldwork experiences, 
students are required to submit completed medical and dental 
examination forms. Separate documentation will be required for 
Hepatitis B seroconversion; RPR; TB testing; and MMR and 
chicken pox titers. Students who refuse to take the Hepatitis B 
vaccination series must sign a declination form and be aware that 
fieldwork sites may refuse them an opportunity to gain clinical 
experience. 
Any student who does not earn a grade of "C" or higher in 
any two courses with the OT A prefix will be suspended from the 
program for one year. Before reentering the program, the student 
must complete an individualized remedial program assigned by the 
program director. After the third unsuccessful attempt of a course 
with the OT A prefix, the student will not be allowed to 
reenter the Occupational Therapy Assistant program. 

Minimum Credit Hours Required for Graduation - 135· 

HIGH SCHOOL GRADUATION OR GED 
REQUIRED FOR GRADUATION 
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Augusta Technical Institute 
Occupational Therapy Assistant Program 

Course of Study 

OTA 101, Introduction to Occupational Therapy (3-0-3) (Prerequisite: Program admission) 
Explains the philosophy and history of occupational therapy and its relationship to other health care 
providers. Topics include: foundations, history, and philosophical base of the profession and its 
personnel; role of OT A within health care team; role of OT A within various practice sites; 
definition of OT; introduction to AOT A code of ethics and standards of practice; introduction to OT 
frames of reference; introduction to the OT process; and role delineation. This course stresses the 
importance of recognition and tolerance of cultural and lifestyle diversity and provides an 
introduction to the therapeutic use of self in interactions in occupational therapy practice. 

OTA 102, Growth and Development (5-0-5) (Prerequisites: (ABS 109, OTA 101; Corequisite: 
OTA 103) 
Introduces the range of responses and reactions to human growth, and the activities to enhance body 
functions. Topics include: normal growth and development patterns across the life span; and 
occupational therapy principles which emphasize the use of purposeful activities and occupations to 
enhance human performance. Performance components within the framework of occupational 
therapy will be emphasized, while exploring cultural and environmental influences on development. 

OTA 103, Developmental Tasks (5-0-5) (Prerequisite/Corequisite: OTA 102) 
Studies human tasks and activities across the developmental life span. Through learning and 
teaching occupations, students will analyze, grade, and adapt. Purposeful activities and occupations 
to foster occupational performance in performance areas within each stage of life are explored. 
Topics include: uniform terminology (performance areas, components, and contexts); performance 
and teaching of life tasks and activities; activity analysis; multi-cultural purposeful activities and 
occupations across the life-span; and grading and adapting purposeful activities. 

OTA 105, Kineseology (2-5-7) (Prerequisite: Program Admission) 
Introduces the phenomenon of human movement within the context of occupational performance. 
Topics include: introduction to movement, survey of the skeletal system, muscular system, nervous 
system, muscles origins and insertions, and muscle functions and innervations. Skill development in 
functional muscle testing, goniometry, strength, and coordination screening. 

OTA 201, Psychosocial Dysfunction (6-3-9) (Prerequisite: PSY 201; Corequisite: OTA 202) 
Application of occupational therapy to service recipients for the prevention or remediation of 
psychosocial dysfunction or maintenance of mental health. Introduces the psychiatric disorders 
occurring in different stages of human life. Encompasses · OT concepts and principles in 
psychosocial dysfunction which emphasize purposeful activity and role function. This course 
addresses oral and written communication; problem-solving skills development, and critical 
decision-making in psychosocial dysfunction settings. Topics include: psychosocial conditions 
commonly referred to occupational therapy; screening, assessment, and standardized procedures for 
psychosocial OT; participation in the development of the OT treatment plan; collaboration with 
OTR on treatment implementation reassessment and treatment termination; and psychosocial 
dysfunction treatment documentation procedure. Fieldwork Level I must be completed. 
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OT A 202, Psychosocial Dysfunction Treatment Methods (0-9-0) (Prerequisite/Co requisite: 
OTA 201, PSY 201) 
Focuses on treatment of the psychiatric disorders occurring in different stages of human life through 
practical application. Topics include: assistance with data collection which includes administering 
standardized and nonstandardized tests and evaluations appropriate to the role of COT A· in the 
practice area of psychosocial dysfunction; contribution to the formation of OT goals and objectives; 
use of self, and dyadic and group interaction; and provision of the therapeutic intervention related to 
occupational performance areas in psychosocial dysfunction. 

OT A 204, Pediatric Issues ( 4-3-7) (Prerequisite: PSY 201) 
Covers the occupational therapy-related pediatric issues; the biophysical, cognitive/perceptual, and 
psychosocial conditions that lead to dysfunction in the roles of the child from neonate to 
adolescence. Topics include: participation in assessment, program planning, activity programs, and 
therapeutic intervention with the pediatric population; development of programs to improve and/or 
maintain skills and functions of the infant, child and adolescent. Includes developmental disabilities. 
The underlying performance components necessary for successful occupational behaviors are 
examined. Emphasis is placed on collaboration with families, caregivers, teachers and significant 
others. Level I fieldwork experiences are included. 

OTA 206, Physical Dysfunction (6-3-9) (Prerequisite: All 100 level courses; Corequisite: OTA 
207) 
Studies the role of the occupational therapy assistant in physical dysfunction settings. 
Encompasses OT concepts and principles in physical dysfunction which emphasize purposeful 
activity and role function. Emphasizes the basic role-appropriate OT A skills of screening, 
assessment, and standardized procedures; participation in the development of the OT treatment 
plan, collaboration with OTR on treatment implementation, reassessment, and treatment 
termination; and documentation procedure of physical dysfunction treatment. This course addresses 
oral and written communication; problem-solving skills development, and critical decision-making 
in physical dysfunction settings. Includes nine hours of Level I Fieldwork experience. 

OT A 207, Physical Dysfunction Treatment Methods (0-9-9) (Prerequisite/Corequisite: OT A 
206) 
Focuses on treatment of physical disorders occurring in different stages of human life through 
practical applications. Topics include: assistance with data collection which includes administering 
standardized and nonstandardized tests and evaluations appropriate to the role of COT A in the 
practice area of physical dysfunction; contribution to the formation of OT goals and objectives; use 
of self, and dyadic and group interaction; and provision of the therapeutic intervention related to 
occupational performance areas in physical dysfunction. Includes techniques for transferring, 
improving functional mobility, the use of body mechanics, and clinic safety and first aid. Level I 
Fieldwork experiences reinforce the development of these skills. 



Development of an Occupational 82 

OTA 209, Geriatric Issues (4-3-7) (Prerequisites: All 100 level courses) 
Covers the occupational therapy-related geriatric issues; the biophysical, cognitive/perceptual, and 
psychosocial aspects of aging; age/stage roles and conflict within those roles; and wellness 
strategies for the older adult. Topics include: participation in assessment, program planning, activity 
programs, and therapeutic intervention with the geriatric population; development of programs to 
improve and/or maintain skills and functions of the older adult. Age-specific issues are addressed, 
including: elder abuse, depression, alcohol abuse, deconditioning, and death and dying. Emphasizes 
the importance of patient, family/significant other/caregiver education, documentation to insure 
reimbursement in today's health care environment. Level I fieldwork experiences are included. 

OTA 212, Occupational Therapy Trends and Issues (3-5-8) (Prerequisite: OTA 209) 
Teaches the roles and responsibilities in the administration of occupational therapy services. Topics 
include: assistance with the management of departmental operations, including safety issues, 
inventory control, budgeting, scheduling of service recipients; development of values, attitudes, and 
behaviors congruent with OT standards and ethics; the role of OTA in occupational therapy, 
research publication, and program evaluation; supervisory requirements; certification and licensure; 
reimbursement issues, including documentation to insure accountability; personnel training and 
supervision; continued learning; professional behaviors of time management, personal goal setting 
and career development; and promotion of the occupational therapy profession. Resources for life
long learning and professional support are provided and promoted, including job finding skills such 
as interviewing and negotiation. Preparation for the national certification examination is provided as 
well as preparation for level II fieldwork. 

OTA 213, Advanced Treatment Methods (2-3-5) (Prerequisites: OTA 202, OTA 207) 
Occupational therapy issues that promote human quality of life are addressed through class, 
demonstration, and practical activities. Topics: application of therapeutic adaptation for 
accomplishing purposeful activities including family training, environmental adjustment, basic 

· orthotics and prosthetics, assistive devices, equipment, and other OT technologies; and assistance 
with planning and implementation of group and individual programs to promote health, function, 
and quality of life. Nontraditional settings for the occupational therapy assistant will be explored. 

OTA 221, Level II Fieldwork - A (2-32-34) (Prerequisites: OTA 201, 202, 204, 209, 212, 213; 
all 100 level courses) 
OTA 222, Level II Fieldwork - B (2-32-34) (Prerequisites: OTA 204, 206, 207, 209, 212, 213; 
all 100 level courses) 
Covers the occupational therapy-related geriatric issues; the biophysical, cognitive/perceptual, and 
psychosocial aspects of aging; age/stage roles and conflict within those roles; and wellness 
strategies for the older adult. Topics include: participation in assessment, program planning, activity 
programs, and therapeutic intervention with the geriatric population; development of programs to 
improve and/or maintain skills and functions of the older adult. Age-specific issues are addressed, 
including: elder abuse, depression, alcohol abuse, deconditioning, and death and dying. Emphasizes 
the import~ce of patient, family/significant other/caregiver education, documentation to insure 
reimbursement in today's health care environment. Level I fieldwork experiences are included. 
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OCCUPATIONAL THERAPY ASSISTANT 
RECOMMENDED COURSE SEQUENCE 

COURSE NUM. COURSE TITLE CLOCK THEORY LAB CLINICAL CREDIT 

FIRST QUARTER (FALL) 
ENG 191 Composition & Rhetoric I 50 50 0 0 5 
BIO 193 Anatomy & Physiology I 70 40 30 0 5 
MAT 191 College Algebra 50 50 0 0 5 
AHS 109 Medical Terminology 30 30 0 0 3 

SECOND QUARTER (WINTER) 
ENG 193 Composition & Rhetoric 11 50 50 0 0 5 
BIO 194 Anatomy & Physiology II 70 40 30 0 5 
PSY 191 Introductory Psychology 50 50 0 0 5 
OTA 101 Intro. to 0cc. Therapy 30 30 0 0 3 

THIRD QUARTER (SPRING) 
PSY 201 Abnormal Psychology 50 50 0 0 5 
OTA 105 Kinesiology 70 50 20 0 6 
MAS 112 Human Diseases 50 50 0 0 5 

FOURTH QUARTER (SUMMER) 
soc 191 Introduction to Sociology 50 50 0 0 5 
OTA 102 Growth and Development 50 50 0 0 5 
OTA 103 Developmental Tasks 50 10 40 0 3 
SCT 100 Intro. to Microcomputers 50 10 40 0 3 

FIFTH QUARTER (FALL) 
SPC 191 Fundamentals of Speech 50 50 0 0 5 
OTA201 Psychosocial Dysfunction 90 60 0 30 7 
OTA202 Psychosocial Dysfunction 90 0 0 90 3 

Treatment Methods 

SIXTH QUARTER (WINTER) 
OTA204 Pediatric Issues 70 40 30 0 5 
OTA206 Physical Dysfunction 90 60 0 30 7 
OTA207 Physical Dysfunction 90 0 0 90 3 

Treatment Methods 

SEVENTH QUARTER (SPRING) 
OTA209 Geriatric Issues 70 40 30 0 5 
OTA212 O.T. Trends & Issues 80 30 50 0 5 
OTA213 Advanced Treatment 50 20 20 10 3 

Methods 
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EIGHTH QUARTER (SUMMER) 
OTA 221 Level II Fieldwork 320 2 0 30 12 

NINTH QUARTER(FALL) 
OTA222 Level II Fieldwork 320 2 0 30 12 

TOTAL HOURS 2090 914 290 310 135 
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AppendixH 

AUGUSTA TECHNICAL INSTITUTE 
OCCUPATIONAL THERAPY ASSISTANT ESSENTIAL COMPETENCIES 

A student must have essential abilities and skills of the varieties listed to participate in the 
occupational therapy assistant program. Reasonable accommodations may be made; 
however, the student is expected to perform in a reasonably independent manner without 
compromising patient safety. The student must notify the Dean of Allied Health Sciences if 
a disability is present and what accommodations may be necessary. Other abilities not 
listed here may be required in certain occupational therapy settings. 

A. CRITICAL THINKING 
Critical thinking ability sufficient for clinical judgment; including processing information, 
assessment, problem solving, and prioritizing multiple tasks on a daily basis. This includes 
the ability to take initiative and work independently, yet recognize self limitations. 

Examples: identify cause-effect relationships, evaluate situations including patient 
responses regarding need to reporl to supervising occupational therapist 

B. COMMUNICATION 
Communication abilities sufficient for interactions with others in verbal, nonverbal, and 
written form, such as patient/family/significant other/caregiver teaching; communicating 
with patient and health care team; reporting patient condition; using electronic 
communication devices; documentation; using equipment, reading material not in standard 
form; understanding and interpreting written and oral orders, policies, procedures; writing 
instructions, forms, reports. 

Examples: summarize medical records information, explain occupational therapy 
procedures, document treatment sessions, assessment results and patient responses and 
progress. 

C. INTERPERSONAL 
Interpersonal abilities and emotional stability sufficient to interact with individuals, families, 
groups from variety of social, emotional, cultural and intellectual backgrounds in a caring 
manner, such as sensitivity to individual differences, recognition of individual dignity and 
worth, providing emotional support, adapting to changing and stressful environments. This 
would also include the ability to accept guidance and supervision from supervisors, 
teachers and clinical educators. 

Examples: control emotions when dealing with the unexpected, respond to an 
emergency, demonstrate caring and concern for the individual experiencing health 
problems, accepting supervision from an occupational therapist. 
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D. MOBILITY 
Physical abilities include fine and gross motor abilities, functional mobility and stamina 
sufficient to provide safe and effective care to clients with common, recurring health 
problems, in a variety of health care settings. These abilities would include skills such as 
kneeling, crawling, sitting on floor, bending, reaching, climbing, moving quickly, performing 
coordinated and repetitive movements, manipulating equipment, standing and walking for 
prolonged periods, lifting and carrying weights including people, equipment and supplies. 

Examples: perform CPR, move quickly in response to an emergency, perform OT 
assessment and activities of daily living for patients, carry out infection control measures, 
use equipment, provide treatments 

E. VISUAL 
Visual ability sufficient for observation and assessment necessary in providing care, such 
as physical assessment, inspection, detecting physical and behavioral changes and safety 
hazards, reading written patient care materials, performing procedures. 

Examples: reading charts, performing treatments, assessing visible body conditions 
and changes, performing OT obsetvation and assessment 

F. HEARING 
Auditory ability sufficient to assess and monitor health needs and interact verbally with 
patient, family and health team, such as carrying on verbal communication, responding to 
verbal requests and auditory stimuli, assessing faint body sounds, responding to alarms. 

Examples: receiving and interpreting verbal messages, responding to fire, monitor 
and patient alarms, receiving reports, using telephone 

G. TACTILE 
Tactile ability sufficient for physical assessment and hands on care, such as assessing 
patient condition and response to treatment through palpation and performing procedures 
requiring an intact sense of touch. 

Examples: palpating pulses, assessing skin temperature, turgor and condition, 
finding landmarks, setting equipment parameters, providing hands-on treatment 
procedures 




